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The ERIC/CRIER Reading Review Series has been created
to disseminate the information analysis products of the Clear-
inghouse. Analysis of information can take place on a broad
continuum ranging from comprehensive reviews of the state of
the knowledge in a given area to bibliographies of citations
on various topics. Four genres of documents appear in the

Reading Review Series. The first type includes bibliographies,

with descriptive abetracts, developed in areas of general in~
terest. The second type consists of bibliographies of cita-
tions, or citations and abastracts, developed on more specific
topics in reading. The third type provides short, interpre=-
tive papers which analyze specific topics in reading using the
existing information collection. The final genre includes
comprehengive state-of-the-art monographs which critically
examine given topics in reading over an extended period of
time.

International Reading Asgsociation Conference Proceedings
Reports on Secondary Reading provides a listing of the impor-
tant papers on the topics of junior and senior high school
reading which have been published in the yearly conference
proceedings of the Association since 1960. Published proceed-
ings for the following years have been utilized.

1. New Frontiers in Reading, International Reading
Association Conference Proceedings, Vol. 5, 1960.

2. Changing Concepts of Reading Instruction, Inter-
national Reading Association Conference Yroceedings,
Vol. 6, 1961.

3. Ghallenge and Experiment in Reading, Internation-
al Reading Association Conference Proceciings, Vol. 7,
1962.

.» Reading as an Intellectual Activity, International
Reading Association Conference Proceedings, Vol. 8,
1963,

5. JImprovement of Reading through Classroom Practice,
International Reading Association Conference Proceed-
ings, Vol. 9, 1964.

6. Reading and Inquiry, International Reading Associa-
tion Conterence Proceedings, Vol. 19, 1965.

7. Vistas ic Reading, International Reading Association
Conference Proceedings, Vol, 11, Part 1, 1966.

8. Combiningz Research Results and Good Practice, Inter-
national Reading Association Conference Proceedings,
Vol. 11, Part 2, 1966.
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All papers which discussed toples on secondary reading
were collected and reviewad, After analysies, 180 papers were
selected for inclusion., A descriptive annotation was pre-
pared by advanced graduate students for each entry. The title
of the entry and the annotation indicate the majrr emphasis
of tlLe paper. The papers are classified under the broad head-
ings of senior (grades 10, 11, 12) and junior (grades 7, 8, 9)
high school and indexed within these classifications using the
following topics,

I. Reading Programs

II. Reading Personnel

III. Methods and Grouping

IV. Developing Reading Skills

V. Materials R

VI, Reading and Content Areas

VII. Developing Interests and Tastes

VIII. Linguistics and the Teaching of Reading

IX. The Librazy and the Reading Program

X. Reading and the Bilingual Student

X1, 'Readiacg and the Disadvantaged

XII, Diaguosis and Treatment of Reading Difficulties

The bibliography is organized in three parts., Part I
consists of a citation bibliography with brief annotations.
This section 18 numbered consecutively from 1 through 180,
Part II is keyed to Part I and contains the complete text for
each entry, If the user is interested in more information than
that given in the brief annotation and citation for study 121,
for example, in Part I he can turn to number 121 in Part II and

read the complete report, Part III consists of a complete
author index for the bibliography.

(Appreciation is expressed to Margaret Burd, Gail Kelly,
Sharcn Watson and Mary Rinehart for their aid in compiling
the bibliography.)
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Part L

Reading in the Senior High School
(Grades 10, 11, 12)

I. READING PROGRAMS

Banman; Henry A, 'Changing Concepts in Reading in Secondary Schools,"
Changing Concepts of Resading Instruction, 6 (1961), &41-45,

Traces the progress and development of reading instruction and
presents a plan of action for making reading instruction the respon-
sibility of each teacher.

Bond, Guy L. "Unsolved Problems in Secondary Reading," Changing
Concepts of Reading Instructiom, 6 (1961), 200-203.

Discusses protlems related to instructional outcomes and prob-
lems related to adjusting to ability differences.

Buehler, Rose Burgess. "Innovations in High School Reading Instruction,"
Vistas -in Reading, 11, Part 1, (1966), 169-171,

Suggests some of the innovations in American High School Read-
ing to be expandsd library facilities, content area reading, work
with reading specialists, and guidance services to all pupils.

Fay, Leo. '"Implications of Classroom Orgdinization for Reading
Instruction," Improvement of Reading Through Classroom Practice,
9 (1964), 59-60.

Presents characteristics of new organizaticnal spproaches.

i

Gardner; George R, '"Programming Instruction to Meet Individual
Differences," Vistas in Reading, i1, Part 1, (1966), 150-153,

Attempts to offer a raticnale for the position that the ed-
ucator's task iz to seek to use new ideas and techniques flexibly,
effectively, and professionally, in the best interest of their stu-
dents. '

Green, Maréaret G. '"Solving Vocational and Personal Problems
Through Reading," Improvement of Reading Through Classroom Practice,
9 (1964), 205+206.

Outlines a summer reading course offered by Daytona Beach
Junior College.

Janes, Edith C. '"Reading Guidance in Departmentalized Programs,"
Vistas in Reading, 11, Part 1, (1966), 230-233.
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Cooperation between parents, school staff, and students is
necessary in helping students learn to solve the problems facing
them at each step in their development.

8. Jenkinson, Marion D. 'Preparing Readers for an Automated Society,"
Vistas in Reading, 11, Part 1, (1966), 279-282,

Anticipates the educational problems of the forthcoming "Age
of Automation," stressing the need for quality reading programs.

Johnson, Gven F. "A Plan for Low Achievers in Reading on the
Secondary Level," Improvement of Reading Through Classroom Practice,
9 (1964), 62-64,

Describes in detail the reading program of the Beaufort County
Reading Project.

10. Karlin, Robert. "Nature and Scope of Developmental Reading in \
Secondary Schools,' Reading as an Intellectual Activity, 8 (1963),
52"56.

Explores the different elements of developmental reading pro-
grams.and provides guidelines for consideration in planning & pro-
gram.

11, Lucar, Jan., "Initiating a Developmental Reading Program in High
School," Vistas in Reading, 11, Psrt 1, (1966), 42-45.

Cites & current example of a school system initiating a de- <
velopmental reading program beyond grade six; stressing the im-
portance of continued experimentation and faculty cooperation.

12. Newton, J. Ro§; “"Organizing and Scheduling a Developmental Reading
Program,” Vistas in Reading, 11, Part 1, (1966), 153-155.
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Congiders the many problem areas involved in organizing for
a developmental reading program, stressing the importance of in-
cluding remediation, skill development, and college-bound materials.

13, O'Donnell, C. Michael, '"Teaching Reading via Television," Improvement
of Reading Through Classroom Practice, 9 (1964), 139-140.

Describes "High School Reading," a 10-week basic remedial
course consisting of 20 30-minute television lessons.

© vt i S SN et

14. Scofield, Alice. 'What's Wrong With Reading Programs,' Combining
Research Results and Good Practices, 11, Part 2, (1966), 61-65.

(o de

Suggests that some of the problems in reading programs'are
due to hasty organization, sparce research, and lack of concern
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for individual student's needs. X

15. Simpson, Elizabeth A. 'Responsibility for Secondary Level Reading
Programs,"” Chenging Concepts of Reading Imstruction, 6 (1961), 203-
206,

Discusses the components of & balanced program, and the responsi-
bilities and roles of the different members of the reading team,

16. Sparks, J. E. '"Experience Needs of Capable Students," Reading and ;
Inquiry, 10 (1965), 57-59.

Discusses the criteria, curriculum, procedures, and evaluation
of the seminers for the academically-talented at Beverly Hills High i
School.

17. Wilson, Richard C. "Organizing Reading Instruction in Departmentalized |
Schools," Vistas in Reading, 11, Part 1, (1966), 145-147.

Pcints out that departmentalization of a school's reading pro-
gram can be effective; keeping in mind the necessity of serving in-
dividual needs.

18. Wilson, Rosemary Green. ''Changing Concepts of Reading Instruction
in the Development of Basic Skills," Changing Concepts of Reading
Instruction, 6 (1%961), 45-48.

Presents a brief background of the development of reading in-
struction and discusses the organization, approaches, and materials
of the reading program.

O PP

1I. READING PERSONNEL

19. Artdey, Sterl A. "Educating Teachers for Secondary Reading Instructionm,"
Improvement of Reading Throuph Classroom Practice, ¢ (1964), 19-20.

Expresses need for adequate pre-service preparation for teacher
trainees and in-service programs for those now teaching.

20, Haven, Juiia M. "Opportumities for the High School Reading Specialist,"
Reading and Inquiry, 10 (1965), 230~ 232.

Discusses the rcle of the specialist in regards to federally-
funded programs, teacher responsibility, and life-time reading goals.

21. Jan-Tausch, James, "Qualifications of Reading Clinicians," Reading
and Inquiry, 10 (1965), 229-230.

o R P

Discusses thez functions and responsibilities inlierent in the
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27.

28.

clinician's position and describes the necessary experience and
training.

11X, METHODS AND GROUPING

Carlson, Eleanor G. "Sound Principles for Individualizing a High
School Reading Class,' Reading and Inquiry, 10 (1965), 160-163.

Illustretes ways in which various appriaches to individualiz-
ing can be weighed in terms of factore influencing instructionm.

Clark, Bernice T. ''Organization Based on Appraisal,’ Reading and
Inquiry, 10 (1965), 139-141.

Discusses various ways to assess student's abilities and sever-
al means for utilizing grouping.

DeBoer, John J. "Through Organizational Practices,' New Frontiers
in Reading, 5 (1960), 36-40.

Discusses the problems and criteria of grouping, makes pro~
vision for individualization in regular classes, and offers pro-
posals for a reading program.

Gold, Lawrence. "A Comparative Study of Individualized and Group
Reading Instruction with Tenth Grade Underachievers in Reading,"
Improvement of Reading Through Clasaroom Practice, 9 {1964), 102-
104,

Applies elementary=-type reading instruction to secondary under-~
achievers.

Karlirn, Robert. 'Methods of Differentiating Instruction at the
Sealor High School Level,” Improvement of Reading Through Classroom
Practice, 9 (1964) . 60-62,

Discusses different features of both individualization and
grouping in reading instruction.

Melnik, Amelia. "The Formulation of Questions as an Instructional-
Diagnostic Tool," Reading and Inquiry, 10 (1965), 36-39.

Advocates the use of questions for revealing individual dif-

 ferences and for focusing on the process rather than the content

of reading.

Nason, H. M. "Using the Multi-Media in Building Reading Power,"
Improvement of Reading Through Classroom Practice, 9 (1964), 134~
135.

(4]
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29.

30.

31.

32.

33.

34.

35.
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Discusses different facets of multi-media and offers suggestions
for making the approach more successful.

Skeen, Bearnice. 'Individualizing Inatruction Through Pupil-Team,"
Improvement of Reading Through Classroom Practice, 9 (1964), 104-
105.

Considers several guidelines for procedure and evaluation of
pupil-team learning.

Weber, Martha Gesling. "Means Versus Ends," Improvemen t of Reading
Through Classroom Practice, 9 (1964), 101-102.

Discusses four general approaches to individualized instruction
in reading.

IV. DEVELOPING READING SKILLS

Cooper, J. Louis. '"The Effect of Training in Listening on Reading
Achievement," Vistas in Reading, 11, Part 1, (1966), 431-434.

Reports research findings on the relationship between listen-
ing and reading ability, suggesting that more attention be giver
to improving listening skills.

Cutter, Virginia. "And Beyond the Lines," Vistas in Reading, 11,
Part 1, (1966), 64-68.

Suggests four steps to include when teaching critical read-
ing: critical thinking, reading batween the lines, reading beyond
the lines, and the ability to question and generalize.

Fridian, 0.S.F. Sister M. 'Strengthening Reading Skills in the
Senior High School," Vistas in Reading, 11, Part 1, (1966), 261-
265.

Stresses the importance of continuing the teaching of skille
in reading at the high school level, concentrating on vocabulary
and rate.

Ives, Sumner. 'Recognizing Grammatical Clues," Improvement of
Reading Through Clagsroom Practice, 9 (1964), 233-234.

Explains clues which_hre all examples of interaction between
gramnatical forms and lexical mesnings.

Levin, Beatrice Jackson. 'Developing Flexibility in Reading,"
Improvement of Reading Through Classroom Practice, 9 (1964),
82-84,

Describes program of defining and developing flexibility of

7




36.

37.

38.

39.

40.

41.

42.

reading rate according to reader’s purpose and difficulty of
material.

McDonald, Arthur S. 'Flexibility in Reading Approaches: Measurement
and Development,'" Combining Research Results and Good Practices, 11,
Part 2, (1966), 67=71. ,

Defines reading flexibility and discusses the general prob-
lems involved in varying one's reading rate with the different
types of material encountered.

Moore, Walter J. ‘'Improving Reading Rates," Improvement of Reading
Through Classroom Practice, 9 (1964), 135-136.

Discusses several reasons for failure of rate development and
offers overall suggestions for the reading programs.

Rankin, Earl F. Jr. "A New Method of Measuring Reading Improvement,"
Reading and Inquiry, 10 (1965), 207-210.

Pr2sents evidence showing that current methods are faulty and
discusses a new technique for measurement.

Schick, George. ''Developing Vocabulary and Comprehension Skills at
the Secondary Level with Particular Attention to Motivational Factors,"
Reading as an Intellectual Activity, 8 (1963), 60-63.

Discusses the analytical and contextual approaches in vocabu=-
lary growth and considers both general factors and analytical ex-
ercises in regard to comprehension.

Shafer, Robert E. '"Using New Media to Promote Effective Critical
Reading," Improvement of Reading Through Classroom Practice, 9
(1964), 137-139.

Defines critical reading and discusses the envirommental ele=-
ment; discusses current methodological and technological develop-
ments.

Smith, Yelen K. '"Research in Reading for’ Different Purposes,"
Changing Concepts of Reading Instruction, 6 (1961),,119- 122

Investigates the abilities of and the methods used by 15 good
and 15 poor readers when reading for two divergent purposes, de-
tails and general impressions.

Wolf, Willavene, "The Logical Dimension of Critical Reading,"
Reading and Inquiry, 10 (1965), 121-124.

e v o rrmn =




43.

44.

450

46.

470

48.

490

Presents two aspects of logic in critical reading: wvalidity
and reliability of materials and validity of teaching.

V. MATERTALS
Bliesmer, Emery P. 'Organizational Patterns and Materials in

Secondary Reading Programs,' Combining Research Results and Good
Practices, 11, Part 2, {1966), 47-53.

Reviews 37 research and fugitive articles on patterns and
materials in reading programs from 1960 through 1965.

Early, Margaret J. 'Through Methods and Materials," New Frontiers
in Reading, 5 (1960), 40-44,

Discusses lecture-demonstration methods in team teaching and
materials, baginning with the single textbook and progressing to
differentiated instruction.

Gardner, Olcott. '"The Use of /udic-Visual Aids in Zndependent
Study,'" Vistas in Reading, 11, Part 1, (1966), 123-126.

Illustrates the benefits of audio-visual aids in letting
students lead themselves, inductively, in the learning process.

Hafner, Lawrence E. '"Critical Problems in Improving Readability
of Materials,' Vistas in Reading, 11, Part 1, (1966), 116~119.

Offers eleven guidelines to children's writers, aimed at im-
proving readability of children's books.

Hill, Walter. "Improving Textbook Interpretation,' Combining
Research Results and Good Practices, 11, Part 2, (1966), 55-60.

Surveys the implications research findings hold for im=~
proving the use of textbooks as instructional resoutrces.

Jolli, Leonard. "Evaluating Materials for Reading Instruction at
the Secondary Level,' Chailenge and Experiment in Reading, 7 (1962),
198-200.

Evaluates materials according to the following categories:
vccabulary, orgenization, criticai thinking, appreciation, speed,
comprehension, and word attack.

Kopel, David. '"The Rztionale for Reading Textboolks,' Improvement
of Reading Through Classrocom Practice, 9 (1964), 82.

Describes briefly reading materials beginning with the mid-
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50.

51.

52.

5‘4.

35.

56.

dle thirties through the pregsent and discusses the objectives
underlying their construction.

VI. READING AND CONTENT AREAS

Berg, Paul . "Reading in Literature--A Lively Art," Reading apd
Inquiry, 10 (1965), 103-106.

Discusses world culture, teacher attitudes, and mass media in
regarde to the teaching or literature.

Durr, William K. "Improving Secondary Reading Through Content
Subjects," Reading as an Intellectual Activity, 8 (1963), 66-69.

Emphasizes adequate evaluation of abilities, direct teaching
in vocabulary, and purposeful reading.

Fay, Leo. "Reading Instruction in the High Schocl Literature Class,"
Challenge and Experiment in Readimg, 7 (1962), 49-52.

Discusses the reading skills that relate directly to success~
ful reading of literature.

Hahn, Harry T. "Who Teaches Reading in the Secondary School?"
Challenge and Experiment in Reading, 7 (1962), 45-47.

Emphasizes that direct teaching of reading and study skills
is not enough. Content area teachers must be involved. 1In ad-
dition, teaching instruction and materials must be integrated intc
the entire curriculum. '

Herber, Harold L. '"An Experiment in Teaching Reading Through Social
Studies Content," Changing Concepts of Reading Instruction, 6 (1961),
122~124. ‘

Discusses the basis and structure of an experiment now in pro-
gress and gives a mid-way evaluation of the study.

Herber, Harold L. '"Developing Reading 8kills Demanded by Content
Subjects," Vistas in Reading, 11, Part 1, (1966), 68-71.

Identifies five critical principles of instruction which should
be considered and practiced by all teachers.

Hersman, Gwen. '"Some Useful Classroom Practices and Procedures in
Reading in the Content Fields," Improvement of Reading Through
Classroom Practice, 9 (1964), 44=45,

Reviews some practices which have helped eliminate reading
difficulties in the different fields of instruction.

10
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57.

58.

59.

60.

61.

62.
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Jewett, Arno. 'Learning toc Write Through Reading Literature,"

Imgrovement of Reading Through ¢lassroom Practice, § {1264}, 123=
125.

Presents three argumente for using literature as a medium for

teaching writing and describes the University of Nebraska program
in composition.

McDonald, Arthur. "Reading in History: Concapt Development or
Hyth Making," Reading and Inquiry, 10 (1965), 102-103.

Defines history as reseacch for investigation of relevant
data, and describes siudepntz’s task as one of achieving a conceptual
framework in regards o ailstory.

Moore, William 1II. "The Creative Approach," Reading and Inquiry,
10 (1965), 81-83.

Suggests that literature is concerned with all the language

arts and lists some literary skills and activities iavolved in
the literatura lasasn

vl.

Niles, Olive S. '"Developing Essential Reading Skills in the English
Program,” Reading and Inquiry, 10 (1965), 34-36.

Offers criteria for appraising the guccess of the English
teacher: his understanding of the reading process. seeing relation-
ships, choosing functional material, and setting a defensible goal.

Niles, Olive S. '"How Much Does a Content Teacher Need to Know
About Hethods of Teaching Reading?" Improvement of Reading Through
Classroom Practice, 9 (1964), 41-42,

Describes six lessons which piovide a foundation from which
a teacher can develop as a content teacher of reading.

Petitt, Dorothy. 'Reading Literature: An Act of Creatiomn,”
Vigtas in Reading, 11, Part 1, (1966), 176-181.

Lists three abilities demanded in reading literature as an
act of creation and suggests that when teaching reading thie way,
educators are helping children become tuned-i» to civilization
and history. , 2

Shaw, Philipf “An Integrated Secondary Bngiish Curriculum Offering
Readinig Instruction," Vistas in Reading, 11, Part 1, (1966), 171~
176.

Describes the principles and activities by which an in-service
course, in New York State, sought to achieve the introduction of

11
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64.

65.

66.

67.

68.

69.

70.

the reading instruction into, and its integration with, the tra-
ditional English curriculum.

Simmons, John S. '"The Reading of Literature: Poetry as an Example,"
Vistas in Reading, 11, Part 1,(1966), 93=100.

Discusses the apparent pitfalls ia teaching the reading of
literature to high school students and offers possible ways of
handling problems.

» '"Teaching Reading and Physics Simultaneously,"
Improvement of Reading Through Classrcom Practice, 9 (1964),
84=85.

Cites an experiment wiiich shows reading instruction as a part
of course content.

Van Gilder, Leste: L. 'Meeting Reading Demands of the Content
Sub jects,' Vistas in Reading, 11, Part 1, (1966), 39-42.

Attempts to awaken subject-matter teachers to the necessity

. of teaching reading skills in their content area.

Vinagro, John V. 'Rate of Comprehension in the Content Subjects,"
Improvement of Readirnig Through Classroom Practice, 9 (1964), 42-
44,

Discusses the needs, problems, advantages, and principles
connected with flexibility of reading.

VII. DE "WOPING INTERESTS AND TASTES
Cooper, J. Louis. 'The Basic Aim of the Literature Program,"

Improvement of Reading Through Classroom Fractice, 9 (1964),
188~-189.

Lists three types of illiterates and emphasizes aspects of
promoting lifetime reading habits.

Courtney, Brother Leonard. "Realizing True Value in Literature,"
Vistas in Reading. 11. Part 1, (1966), 20-93,

Surveyed seventy-eight teachers in thriteen secondary schools,
trying to determine two things, (1) the values derived from study-
ing literature, and (2) how these values can be achieved by high
school students.

George, Marie G. ''Stimulating Reading in the Senior High School,"
Improvement of Reading Through Classroom Practice, 9 (1964), 105-

107.
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Considers methods for stimulating interest and developing
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71. Gunn, M. Agnella. '"A Different Brummer,' Reading as an Intellectual
Activity, 8 (i563), 160=163.

Stresses need for building reading tastes 2s soon as reading
begins along five levels of instruction.’

72. Gunn, M, Agnella. 'Promoting & Love Affair with Booke," Combining
Research Results and Good Practices, 11, Part 2, (1966), 37=-45.

Generates thought to promoting lasting relatianships between
students and books by, (1) developing their reading power, (2) dis=-
¢iplining their tastes, (3) deepening their views of the world.

73. Llewellyn, Evelyn. 'Developing Lifetime Reading Hsa" its and Attitudes
Through Literature,' Reading and Inquiry, 10 (1965), 79-81.

Identifies some of the habits and attitudes to be developed
and stresses wide knowledge and careful guidance on the part of
the teacher.

74. Russell, David H. 'Impact of Reading on the Personal Development
of Young Feople,' New Frontiers in Reading, 5 (1960), 77-82.

Discussez the five levels of reading and the effects each of
these levels has on parsonal development.

75. Sohn, David A. "Stimulating Student Re
Cool Medium Afloat in a Sea of Hot ana
Inquiry, 10 (1965), 163~166.

ding: The Paperback as a
1

2
Cold Medis,'" Reading and

Concentgtates on the many and varied opportunities the paper-
back offers the reading teacher.

76. Strang, Ruth. ‘The Influence of Personal Factors on the Reading
Development of Young People,' New Frontiers in Reading, 5 (1960),
82-87.

Reviews literature on personal factors influencing reading
development and notes that while much attention has been given to
negative characteristics, little has been given to positive factors.

77. Torrant, Katherine E. '"Survey of Factors Involved in Building the
Lifelong Reading Habit and Practices Which Promote It," Improvement
of Reading Through Classrcom Practice, 9 (1964), 187-188.

Considers severzl ingredients which promote a life-long reading
habit.
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78.  Weiss, M. Jerry. "Promoting Independent Reading in the Secondary
Schocl,"” Reading as an Intellectual Activity, 8 (1963), 63-66.
Stresses planning thematic units based uﬁon a thorough know- ]
ledge of the interests and abilities of the class.

79.  Witty, Paul. "Some Interesis of High School Boys anc Girls,"

Improvement of Reading Through Classroom Practice, 9 (1964), ;
- 186-187.

‘ Reporte results of a series of studies of the interests of
‘children and youth.

VIII. LINGUISTICS AND THE TEACHING OF READING 1
80. Kegler, Stanley B. '"Language, Linguistics, and the Teaching of
Reading," jmprovement of Reading Through Clagsroom Practice, 9
(1964), 231-233.

Suggests developments in language studies which are important
in the instruction of reading.

8'. Lefevre, Carl A. '"Contributions of Linguistics to English Composition,'
" Reading and Inquiry, 10 (1965), 250-252. ‘

Presents the rstionale of a basic composition'program designed
for students in Grades Eleven through Fourteen.

82. Malmstrom, Jean. '"Linguistice and the Teacher of English," Reading
and Inquiry, 10 (1965), 248-250,

Presents some fundamental principles of linguistics and looks
at linguistically-oriented textbooks.

IX. THE LIBRARY AND THE READING PROGRAM :
83. Camale, Orlando J. '"Establishing a Working Relationship Between

the Librarian and the Consultant," Improvement of Reading Through
Clagssroom Practice, 9 (1964), 204-205.° ’

Presents a three-fold teamwork approach for more effective use
of iibrary resources.

Reading Program,' Improvement of Reading Through Classroom Practice,
9 (1964), 203-204.

Stresses importance of shared experiences, mutual goals, and
general enlistment of the children and the community in the library
program.
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85. Strang, Ruth. '"How the Library Contributes to Students of Different

Abilities and Backgrounds,'" Improvement of Reading Through Claesroom
Practicz, 9 (1964), z(2-203.

J

Shows how libraries function for individualized instructiocsm, j
retarded readers, and independent learners. 1
|

|

X. READING AND THE BILINGUAL STUDENT

86. Robinett, Ralph F. "Skills or Concepts in Second Language Reading,"
improvement of Reading Through Ciassroom Practice, 9 (1964), 169-
171' -

Analyzes & narrow but fundamental range of problems related
to bilingualism and the conflict! of languages and alphabet systems.
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87. Sizemore, Memie. 'Teaching Reading to the Linguistically Disadvantaged
- at Senior High Level," Improvement of Reading Through Classroom
Practice, 9 (1964), 171.

Discusses the cultural-meaning problems of the bilingual
studen’ in the high school classroom.

88. Smith, Edgar Warren. 'A High School Program for the Bilingual," |
Reading and Inquiry, 16 (1965), 280-~282.

Gives a detailed discussion of materials, methods, and pupil
growth in a program for bilinguals.

89. Zintz, Miles V. "Reading Success of High School Students Who Are
Speakers of Other Languages,'" Reading and Inquiry, 10 (1965), 277-
280.

ey Maare e e wead el v

Reports the historical background of achievement problems, the
cultural conflicts, and the problems of learning English as a second
language for the Spanish-American Indian students of New Mexico.

XI. READIHNG AND THE DISADVANTAGED ;

90. Dorney, William P. "“Effect of Reading Instruction on Modification
of Certain Attitudes," Improvement of Reading Through Classroom
Practice, ¢ (1964), 171-173.

3 Suggests that the treatment of delinquents retarded in reading
should stress reading instruction as a therapeutic instrument for
rehabilitation.

susainalin it SRR L e wedia . -

91. Downing, Gertrude L. "Guiding New Teachers in Secondary School
, Reading Instruction for 'Children Without,'" Vistas in Reading,
r 11, Part 1, (1966), 338-340.

15




92.

93.

9,

95.

D
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98.

Reading, 11, Part 1, (1966), 349-252,

Reviews experiences of three teachers working on the BRIDGE
Project; study of meaningful reading instruction.

Grant, Eugene B. '"Building Rapport wit
Improvement of Reading Through Classroo
173-174.

e Disadvantaged,"

h the
m Practice, 9 {(1964),

Stresses developnemt of mutual respect through understanding,
recognition of limitations, ciassroom atmosphere, and appropriate
materials.

Spiegler, Charles G. "As the Bee Goes to the Flower for its Nectar,"
Reading as an Intellectual Activity, 8 (1963), 155~159.

Attempts to bridge the gap between the advantaged and the dis-
advantaged through the power of positive reading, using ail possible
motivational forces.

Thomas, Dominic. '"Our Disadvantaged Older Children," Vistas in

Presents the characteristics of the soclally deprived older
children, making suggestions for planning meaningful curricula.

Watson, Richard L. 'Early Ideatification of High School Drovouts,"
Reading and Inquiry, 10 (1965), 265-267.

Reviews the problem, procedure, resuits and recommendations
of a dropout study conducted in Evaneville, Indiana.

Watson, Richard L. '"Reducing the Number of Drop-Outs,' Vistas
in Reading, 11, Part 1, (1966), 282-285.

Expresses concern for the Drop-Out, offering a discussion of
characteristics of the Drop-Out, responsibility for the Drop-Out,
and possible leadership programs for helping the Drop-Out.

XII. DIAGNOSIS AND TREATMENT OF READING DIFFICULTIES
Abramg, Jules C. "The Rule of Personality Defenses in Reading,"

Improvement of Reading Through Classroom Practice, 9 (1964), 153~
154.

Examines emotional factors and ego defenses which may impede
the process of iearning.

Fox, Ester. "What Can We Do for the Disabled Reader in the Senior
High School?" Improvement of Reading Through Classroom Practice,
9 (1964), 154-155.

Discusses both unique and common factors to be considered in
setting up a secondary reading program.
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99.

100.

101.

102 ]

103.

1C4.

105.

Karlin, Robert. '"Characteristics of Sound Remedial Reading
Instruction," Reading and Inquiry, 10 (1965), 184~186.

Presents methods of instruction based upon well-known prin-
ciples of learning.

Kresg, Roy A. ‘'Identifying the Reading Difficulties of the College-
Bound Student," Vistas in Reading, 11, Part 1, (1966), 257-261.

Examines some methods of identifying and helping the under-
achieving reeder who plans for college admission; screening tech-
niques, diagnostic techniques, and better pupil-teacher contact.

Mills, Donna M. '"Corrective and Remedial Reading Iastruction in
the Secondary School,' Reading as an Intellectual Activity, 8
(1963), 56=-59.

Discusses different types of programs, guidelines, and acti-
vities for both teachers and students, as well as reviews of some
specific projects.

Ross, Joan B. ‘Remedial Reading Techniques a High School Teacher
Can Use," Reading and Inquiry, 10 (1965), 182-184.

Summarizes gome of the ways a classroom teacher can help stu~
dents develop study skills in order to conquer course materials.

Smith, Helen X. "Remedial Instruction in Comprehension,'" Improvement
of Reading Through Classroom Practice, 9 (1964), 152-153.

Lists six steps in remediation of comprehension, planned in
harmony with the needs of the students.

Van Guilder, Lester L. "Improving the Comprehension of the Emotionally
Disturbed," Reading and Inguicy, 10 (1985), 205-207.

Discusscs causal factors and psychological functions under-
lying reading disabilities.

Vick, Nancy O'Neill. '"High School Reading for the Severely Retarded,"
Vistas in Readingz, 11, Part 1, (1966), 227-230.

Encourages teachers of sewverely retarded readers to try new
approaches, to get acquainted with each pupil and provide a sound
plan for retcaching the skills and concepts each lacks.
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106,

107.

108.

109.

110.

111,

Reading in the Junior High School
(Grades 7, 8, 9)

I. READING PROGRAMS
S
Andresen, Oliver S. '"An Experiment in Class Organization for High

School Freshmen," Improvement of Reading Through Classroom
Practice, 9 (1964), 57-58.

Discuss the merits of scheduling three required class days
per week and two optional days in which the students engage in
independent study.

Cooke, Dorothy E., '"Techniques of Organization," Reading and
Inquiry, 10 (1965), 133-136.

Discusgses three different programs of reading, including an
approach for retarded readers, a creative approich, and a general
developmental approach.

Field, Carolyn W. '"Stemming the Pressure on the 'So-Callcd’
Advanced Reader," Improvemeut of Feading Through Classroom
Practice, 9 (1964), i98-199,

Emphasizes the responsibility of both parents and teachers
for personal guidance and realistic expectations of junior high
students.

Humphrey, Jack W, "Effective Ways of Organizing Classroom
Activities," Vistas in Reading, 11, Part 1, (1966), 147-150.

Concludes that although there are numerous methods of
organizing for successful classrcom reading programs, the vital
point is teacher dedication and w'llingness to serve the needs
of each student,

Janes, Edith C. 'Reading Essentials in the Junior High School
Program,' Improvement of Reading Through Classrocom Practice, 9
(1964), 76-78,

Gives a detailed plan for instruction in the complex skills
of mature reading.

McInnes, John,. ''Can Organization Patterns Enable Us to Improve
Reading Skille?" Improvement of Reading Through Classroom
Practice, 9 (1964), 58.

Stresges importance of constant testing of organizational
patterns for instructional possibilities or limitations.
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112,

113,

114,

115,

116,

117.

118.
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Natchez, Gladys. 'Pupil Behavior: A Clue to Teaching Resding,"
Improvement of Reading Through Claesroom Practice, 9 (1964),
150-152,

Cites an example of a complete and successful restructuring
of a reading program as a result of understanding meanings behind
behavior,

Paulo, William E. "Improving Reading in Junior High School , "
Challenge and Experiment in Reading, 7 (1962), 164-166.

Identifies the primary considerations for organizing or
evaluating a reading program.

Ross, Totsie W, "Basic Considerations in a Junior High School
Reading Program," Vistas in Reading, 11, Part 1, (1966), 202-205.

Looks at the necessary parts of a total Reading program,
theory, leadership and personnel, organization, materials, and
in-service training.

Torrant, Katherine E. '"Reading Centers and New Developments in
the Teacliing of Reading in the Junior High School," Changing
Concepts of Reading Instruction, 6 (1961), 124-127.

Presents a detailed picture of the reading program at Newton,
Massachusatts, including research endeavors, roles of the specialists,
available materials, and reactions to the program.

Vickery, Verna. '"Practical Problems and Programs,' Reading and
Inquiry, 1G¢ (1965), 274-276.

Analyzes different programs in teaching reading to speakers of
another langzuage.

Wilson, Robzrt M. '"New Perspectives on the Multi-Media and the

Junior High Reading Program,'" Improvement of Reading Through
Classroom Practice, 9 (1964), 132-133,

Looks at two different programs, each of which emphasizes
flexibility, individual differences, student interests, and
periodic evaluation,

II. READING PERSONNEL

Early, Margaret J. '"The Interrelatedness of Language Skills,"
Reading ard Inquiry, 10 (1965), 32-34,

Stresses that every teacher be a teacher of not just reading,
but of language skills.
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119,

120,

121,

122,

123,

124,

125,

&

Stanchfield, Jo M. 'The Role of the Reading Specialist in the
Junior High School,' Improvement of Reading Through Classroom
Practice, 9 (1964), 51-52.

Discusses the organizational patterns, functions, and future
role of the reading spe. lalist.

I1II, METHODS AND GROUPING

Briggs, Daniel A. ‘''Grouping Guidelines,' Improvement of Reading
Through Classroom Practice, 9 (1964), 50-51.

Suggests basic principles to be considered in establiqhing
a grouping program, -

Carline, Donald E, '"Applying Clinical Practices to Individualizing
the Junior High School Reading Program,' Reading and Inquiry, 10
{1965), 154-156,

Analyzes and conceptualizes reading difficulties from a
clinical approach, but with terms and procedures suitable for
the classroom teacher.

Durrell, Donald D. "Evaluating Pupil Team Learning in Intermediate
Grades,' New ¥rontiers in Reading, 5 (1960), 112-115,

Reports pupil team learning as a method of providing for
individual differences.

Ladd, Eleanor M. '"Individualizing Instruction in Classroom
Corrective Situations," Vistas in Reading, 11, Pert 1, (1966),
254-256.

Analyzes the importance of individualizing instruction and
lists some successful ground-rules which have enabled some teachers
to handle corrective situations.

Lauck, Mary Ruth. "Practical Individualization with Basal Materfals,"
Improvement of Reading Through Classroom Practice, 9 (1964), 80-82,

Outlines mathods, procedures, and activities which have been
tested in a classroom situation,

Putnam, Lillian R. "Controversial Aspects of Individualized Reading,"
Improvement of Reading Through Classroom Practice, 9 (1964), 99-100.

Criticizes, on the basis of observations, certain practices irn
individualized reading programs and gives some suggestions for improve-
ment.
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126.

127.

128.

129.

130,

131,

132.

133.

Sartain, Harry W. 'Evaluating Research on Individualized Reading,"
Improvement of Reading Through Classroom Practice, 9 (1964), 96-98,

Raises questions to consider in evaluvation of research reports.

Underwood, William J. "Effective Grouping in Junior High School,"
Reading and Inquiry, 10 (1965), 136-139,

Traces the various trends in grouping and reviews a current
plan.

IV, DEVELOPING READING SKIL

Caroline, Sister M. IHM. 'Word Recognition and Vocabulary
Development," Reading and Inquiry, 10 (1965), 227-229,

Explains the various implications and operations of word
recognition,

Cleland, Donald L., "A Construct of Comprehension,! Reading and
Inquiry, 10 (1965), 59-64.

Reviews other writers' ideas of comprehension and proposes
a model to explain the intellectual processes involved in compre-
hension,

Courtney, Brother Leonard, F.S.C. '"Study Skills Needed in the
English Classroom," Reading and Inquiry, 10 (1965), 98-102.

Lists basic principles of common study skills, and discusses
practical points for the teacher in emphasizing skill areas,

Deighton, Lee C. '"Experience and Vocabulary Development," Reading
and Inquiry, 10 {1965), 56=57.

Emphasizes increesing word power through direct experience or
contextual settirg.

Devine, Thomas G. 'Listering: The Neglected Dimension of the
Reading Program,'’ Improvement of Reading Through Classroom
Practice, 2 (1964), 119-120.

Shows that instruction in listening skills reinforces instruction
in reading skills.

Gordon, Lillian G. '"Promoting Critical Thinking," Reading and
Inquiry, 10 (1965), 119-121.
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134.

135,

136.

137.

139.

140,
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Stresses the importance of a language-oriented reading
program and total school involvement in the process of critical
thinking.

James, Sister Mary. '"Helping Junior High School Students Get to
the Heart of Their Reading Matter,'" Improvement of Reading Through
Classroom Practice, 9 (1964), 79-80.

Lists and explains four general factors to help students gain
a total and purposeful ccommand of reading matter.

Kinder, Rosert Farrar. '"Teaching Reference Study Skilis,' Reading
and Inquiry, 10 (1965), 96-98.

Discusses skills of location, evaluation, organization,
and ugage.

Robinson, Helen M. '"Perceptual and Conceptual Style Related to
Keading," Improvement of Reading Through Classroom Practice, 9
(1964), 26-28.

Considers a number of studies investigating visual perception
on primary level through college level.

Smith, Nila Banton. "Reading for Depth," Réading and Inquiry, 10
(1965), 117-119.

Categorizes and discusses the different meaning-getting
processes of reading.

Spache, George D. "Clinical Assessment of Reading Skills," Reading
and Inquiry, 10 (1965), 202-205.

Examines clinical evaluation of oral reading, silent reading,
applied or study-type skills, and word analysis abilities.

V. MATERIALS
Bliesmer, Emesry P, '"Analysis of High School 'Basal Reading Materials':

Preliminary Efforts,' Improvement of Reading Through Classroom Practice,
9 (1964), 85-86.

Describes types of material presently available and exp: :sses some
tentative conclusions and comments. ‘

Carrillo, Lawrence W. '"Methods of Teaching Reading in the Junior
High School," Challenge and Experiment in Reading, 7 (1962), 47-49.

Emphasizes the importan’ ¢ of using a combination of both basal
readers and multi-level materials.
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141.

142,

143.

144,

145,

146,

147.
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Culliton, Thomas E. Jr. "Effective Utilization of Basal Materials
at the Junior High School Level,'" Improvement of Reading Through
Classrocm Practice, 9 (1964), 78-79.

Stresses thorough and continued diagnosis, careful evaluation,
and a wide variety of materials in addition to the basal reader.

Drews, Elizabeth M. '"The Development of New Media to Teach Creative
and Critical Thinking," Vistas in Reading, 11, Part 1, (1966), 119-
123,

Upholds the philoscphy that one cannot teach critical thinking
with conventional curriculum and textbooks as a base and discusses
the importance of making one's own materials.

Groff, Patrick. 'Materizls Needed for Individualization,' Reading
and Inquiry, 10 (1965), 156-159.

Advocates the teaching of reading, using children's literature
rather than programmed or basal materials.

A et b e e

VI. READING IN CONTENT AREAS

Bennett, E. Harold. '"Multi-Level Reading of the Novel," Reading and
Inquiry, 10 (i965), 76-79.

Discusses an experiment in developing ingquiring minds thicugh
guided study of individually chosen noveis. Plan includes inter-

action of both homogeneous and heterogeneous groups.

Brown, Charles M. 'Reading Among the Language Arts,' Improvement
of Reading Through Classroom Practice, 9 (1964), 118-119.

Gives examples of approaches used in the study of how children
learn,

Ruehler, Rose Burgess. 'Vocabulary Development in the Content
Fields," Improvement of Reading Through Classroom Practice, 9
{1964), 37-38.

Values the use of cultural tools and visual aids in placiag
vocabulary words in a contextual setting.

Carlsen, G. Robert. '‘Adolescents and Literature in Three Dimensions,"
Changing Concepts of Reading Instructiom, & (1961), 196-199.

e L R i e ~ et o e ey e e —eeme e e e e e T

Discusses three kinds of activities repeated with variation
each year: individualized reading, reading in common, and thematic
reading of literature,
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148,

149,

151.

152,

153.

154,

Carlson, Ruth Kearney., '"Th» Vitality of Literature," Reading and
Inquiry, 10 (1965), 7476

Discusses variety, reading procedure, and appreciation levels
of poetry. .

Coulter, Myron L. “Changing Concepts of Reading Instruction in the
Content Areas," Changing Concepts of P‘eza......‘5 Instruction, 6 (1961),
35-38.

_ Argues that since reading»a general'reading text deces not en-
sure reaaing adequately the specialized texts in content areas, read-
ing instruction must take place in the content area.

Evertts, Eldonna L. '"The Nebraska Curriculum: Literature, Linguistics,

and Compoaition," Imgrovement of Reading Througb Ciassroom Pra-tice,
9 (1964), 227-229,

Defines the importance of a three-fold approach in the English
program, including emphasis on literature, linguistics, and compo-
sition,

Hillocks, George,J. '"Language Studies and the Teaching of Litsrature,”

Imgrovement of Reading Through Classroom Practice, 9 (1964), 229-
230 .

Applies language theory and literary theory to teaching the
reading of literature.

Newton, J. Roy. "Desirable Experiences Through Language Arts,"
Reading and Inquiry, 10 (1965), 54-56.

Emphasizes & varisty of in-school experiznces to develop
specific reading readiness and advocates a fusion of reading and
writing instruction.

Robinson, H. Alan. 'Teaching Reading in the Content Fields: Some
Basic Principles of Instructicm," Improvement of Reading Through
Classroom Practice, 9 (1964), 36,

Advocates teaching.of reading and study skills for general
improvement of learning in content areas.

Sipay, Edward R. '"Selecting Suitable Material for the Literature
Program," Improvement of Reading Through Classroom Practice, 9 (1964),
120«’21

Gives criteria for teacher selection and teacher-guided student
selection of material,
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156.

157.

158.

159,

160,

161.

162,

Stewart, David K. '"From the Complexity of Reading to the Clarity
of Simple English,” Improvement of Reading Through Classroom
Practice, 9 (1964), 121-122,

Advocates a four strand skill approach built into every lesson
plan, providing a sequential learning pattern ranging from kinder-
garten through high school.

Summers, Edward G. '"Review of Recent Research in Reading in Content
Subjects at the Junior High School Level,” Improvement of Reading
Through Classroom Practice, 9 (1964), 38-41,

Gives a summary of recent research and provides a referenca list
and brief description of pertinent studies.

Woestehoff, Ellsworth S. “Teaching Reading Skills Through Literature,"
Improvement of Reading Through Classroom Practice, 9 (1964), 36-37,

Applies a six-step reading skill approach to a chapter from a
Mark Twain novel.

VITI, DEVELOPING INTERESTS AND TASTES

Boutwell, William D. '"Can Book Reading be Made a Habit?'' Improvement
of Reading Through Classroom Practice, 9 (1964), 180-182,

Presents five factors that deter the enjoyment of reading and ]
suggests nine programs of action to make reading a habit, :
|

Clark, Marie. 'What We Read--and Why," Improvement of Reading Through
Classroom Practice, 9 (1964), 184-185,

Stresses huilding personal, historical, and literary concepts by
letting students read for enjoyment. :

Gable, Martha A. '"T.V. lLessons to Stimulate Interest in Reading,"
Improvement of Reading Through Classroom Practice, 9 (1964), 133-134.

8
teaching relaticnship of the TV teacher and the classroom teacher.

Gunderson, Doris V. '"Research in Reading Habits and Interests at the
Junior High School Level," Improvement of Reading Through Classroom
Practice, 9 (1964), 182-184.

|
Gives examples of several TV lessons and describes the team . j

Reports findings of several research studics.

Kinder, Robert Farrar. '"Encouraging Personal Reading in Junier High
School," Vistas im Reading. 11, Part 1, (1966), 417-419.
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163.

164.

165,
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167.

168,

Poses the question of how to encourage junior high schoolers
to read for enjoyment,

Robinson, Margaret A. '"Developing Lifetime Reading Habits--A
Continuous Process," Improvement of Reading Through Classroom
Practice, 9 (1964), 179-1R80.

Traces reading from initial interest to development of
permanent jinterest and literary taste.

VIII. LINGUISTICS AND THE TEACHING OF READING

¥ries, Charles C. "Linguistics and Reading Probiems at the Junior
High School Level," Reading and Inquiry, 10 (1965), 244-247.

Contrasts the linguistic approach and tine ivaditional approach
in the teaching of reading.

0'Daly, Elizabeth C. '"Linguistics and the Teaching of Junior High
School Reading," Vistas in Reading, 11, Part 1, (1966), 330-334.

Discusses whether or not Linguistics has a place in the
teaching of reading, concluding that an eclectic approach remains
the best system in teaching elementary reading.

Q"L‘.}', Regur W, "Liuau;uul.b rrx.u(.x.p.l.cu npp.u.eu to tne Leacnlng of

Reading,'" Reading and Inquiry, 10 (1965), 242-244.

Discusses the principles of system, sounds, and society and
their application ¢o the junior high reading program.

IX. THE LIBRARY AND THE READING PROGRAM

Pitts, Anne W. '"The Role of the Library in the Junior High School
Reading Program," Improvement of Reading Through Classroom Practice,
9 (1964), 201-202,

Prefers that library skills relative to a specific subject be
taught by the teacher rather than in an organized course in library
instruction.

Weiss, M, Jerry. "The Role of the Library in the Junior High School
Reading Program,'" Improvement of Reading Through Classroom Practice,
9 {1964), 200-201.

Offers ideas to support use of the library as the core of the
reading program,




169,

170,

171,

172,

173,

174 °

175,

Practice, 9 (1964), 168-169,

X. READING AND THE DISADVANTAGED

Brown, Judith. "A Rationale for the Teaching of Reading to
Disadvantaged Children,'" Impravement of Reading Through Classroom

Discusses some positive factors of motivation for disadvantaged |
children and lists typical characteristics of their style of learning,

Cohen, S. Alan. *'Factors of Format Relative to Comprehension or
Mediocrity on East Houston Street," Reading and Inquiry, 10 (1965),
267-269.

Presents conclusions that have guided maierials development at
New York City°s Mobilization for Youth Program.

Downing, Gertrude L. "Compensatory Reading Instructi - ¢
Disadvantaged Adolescents,'" Improvement of Reading ¥ .i: Classroom

Practice, 9 (1964), 167-168.

Describes the goals, procedures, and outcomes of the Gucens
College BRIDGE Project with disadvantaged students in New York City.

Gibbons, Marilyn, ''Teaching Reading to the Disadvantaged--Junior
High Mobilizaticn for Youth Reading Program," Improvement of
neading Througih Ciassroom Practice, 9 (1964), 165-166.

Describes an experimental program designed to attack juvenile
delinquency through re-motivation to learnino,

Nason, Harcld M, '"The Deveiopmental Program Meets the Challenge of
Potential School Dropouts," Reading and Inquiry, 10 (1965), 263-265.

Discusses the characteristics of disadvantaged children and
lists some "musts" for their reading program.

XI. DIAGNOSIS AND TREATMENT OF READING DIFFICULTIES

Belden, Bernard R. '"Organizing and Managing Remedial Reading in
Classroom," Vigtas in Reading, 11, Part 1, (1966), 252-254,

Defines the reredial reader, and offers suggestions for
classroom and total curriculum organization and management,

Cohn, Stella M. "Organizing and Administering Public School Reading
Clinics," Reading and Inquiry, 10 (1965), 224-226,

Describes in detail the clinical program of the Special Reading
Services of New York City.

27




176,

177.

178.

179.

180,

Feuers, Stelle. 'Individualizing Instruction in the Reading

Skills Class," Improvement of Reading Through Classroom Practice,
9 (1964), 98-99,

Describes the approach, technique, and organizational patterns
of the remedial reading program in a Beverly Hills school district,

Jan-Tausch, James. ''Classroom Application of Clinical Findirss,*
Improvement of Kkeading Through Classroom Practice, 9 (1554), 148-149,

Stresses the necessity of translating clinical discoveries into’
classrcom practicality and terminology.

Roswell, Florence G. "Improved Diagnostic Procedures in Reading at
the Junior High School Level," Reading and Inquiry, 10 (1965), 180-
181.

Discusses the three-fold purpose of diagnosis and cites case
studies showing how schools might use existing diagnostic facilities.

Saine, Lynette, "General Principles Underlying Good Remedial

Instruction,"” Improvement of Reading Through Classroom Practice,
9 (1964), 149-150,

Summarizes principles basic to the functioning of a program,
ratner than its imstructional procedures,

Smith, Helen K. '"Identification of Factors that Inhibit Progress
in Reading," Reading and Inquiry, 10 (1965), 230-202.

Discusses methods of identifying specific factors related to
reading retardation,
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d. Changing Concepits in Reading
In Secondary Schools

HENRY ‘A. BAMMAN

Until comparatively recent years the
teaching of reading was considered the
responsibility of primary teachers. That it
is impossible to complete such instruction
in the first three grades became evident as
investigations were made into (1) the
natute of the reading process and the
developmental skills involved, (2) the
skills lacking in students in the middle
grades and junior and senior high schools,
and (3) the course of child development.
Taken together, the results of these studies
siowed that the primaty child is too
immature to ‘acquire the most advanced
types of skills and that certain skills must
be introduced and mastered in the middle
and upper grades, at the earliest. Over the
past three decades schools have come to
the general practice of teaching reading
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42 CHANGING CONCEPTS OF READING INSTRUCTION

and study skills systematically as an
integral part of the curriculum throughout
the elementary school. Unless such instruc-
tion is provided, older pupils cannot
handle the more difficult material and
increasingly complex ideas with which
they are expected to deal.

At about the beginning of World War
11, educators noticed that many secondary
students were unable to read their text-
books sufficiently well. This unfortunate
situation was partially the result of the
growing tendency of students to stay in
school until they were sixteen or more and
of the growing dpractice of promoting
slow-learning students into high school,
largely on the basis of chronological age.
Nowadays practically every student con-
tinues into high school, for these reasons:
there are laws establishing a minimum age
for leaving school; employers increasingly
demand that their employees have a high
school diploma (supported strongly by
labor unions, these same employers dis-
courage young people from seeking jobs
hefore they have finished high school
trainirig) ; and there is a general cultural
acceptance of high school graduation as a
minimal educational goal. Consequently,
the present high school population is
extremely heterogeneous as compared with
the selective group which was enrolled in
high school. twenty-five years ago.

With the realization that many second-
ary students lack the reading skills
requisite for preparing their lessons, the
larger school systems began experimenting
with continuous developmental reading
experiences for students for the entire
twelve-year period of the school cur-
riculum. Denver, Philadeiphia, New
York, Los Angeles, and San Francisco,
among others, began an appraisal of the
reading of students in their systems. In
the vast body of reseazch which we have
in the field of reading instruction, how-
ever, there is little to be found which
is helpful to us in setting up a good read-
ing program for the secondary school.
Elizabeth Simpson, Ruth Strang, Margaret
Early, Ao Jewett, Guy Bond, a:nd
Agnella Gunn have made outstanding
contributions. The need for descriptions
of workable programs, particularly in
terms of reading in the content fields, and
for reports of sound research in the total

2

spectrum of skills for the secondary stu-
dent is indeed paramount.

Heavy and widespread demands for
efficient reading. Because the high school
curriculum is exploratory, much reading
is required. Evety subject opens up a new
world of knowledge and action through
enlightening initial experiences, or at the
very least it broadens already familiar
fields through revealing entirely different

_ perspectives from those seen in earlier

school years. All these new curricular
demands call for much reading in every
subject. All secondary school teachers,
therefore, have a definite responsibility
for helping their students to read effec-
tively and extensively in their respective
content areas.

Some teachers of the academic subjects
are inclined to think that only in their
fields is it necessary for students to carry
on an extensive reading program. Other
teachers of the more technical subjects, or
of subjects requiting a great deai of com-
putation or manipulation of a mechanical
nature, tend to feel that they have little or
no responsibility for guiding their stu-
dents’ reading, since reading seems to be
relatively unimportant in these technical
subjects. Actually, the students’ readin
is important to learning in all subjects o%
the curriculum. It is obviously crucial in
the social sciences and literature; but
physics, chemistry, home economics,
algebra, agriculture, and others require
thoughtful reading, too. In order to under-
stand the principles of electricity, students
must read. Reading recipes and directions
on dress patterns in home econemics,
reading specification sheets for building
a desk or repairing an automobile in
industrial arts, and reading problems and
theotems in algebra and geometry call for
genuine skill in word recognition, word
meanings, comprehension, and critical
thinking. The students’ , general compe-
tency in any of these subjects is dependent
on their ability to read efficiently.

Teachers in the secondary school must
feel a deep concern for any students who
have high potential but read pootly. First
of all, such students must be identified,
their weaknesses discovered, and a
remedial program laid out. The hardest
task of all may be to interest these stu-
dents in -improving their own reading.
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Some measures of motivation as: (1)
revealing to a student his actual potential
and the strong possibility for his improv-
ing in reading; (2) starting with some
simple and practical measures that are
like}l)y to bring speedy improvement; (3)
giving speed exercises on relatively simple
materials and having the student keep a
graph to show his gain in rate and com-
prehension; (4) providing materials com-
mensurate, in level of difficulty and
breadth of interests, with ths student’s
needs. The point here is thai it is im-
portant to involve the high-potential low-
achiever in a reading program. It wil' pay
high dividends.

Then there are those students who

already read well_bnt_ne

acquiring the more advahce_d skills t
Hiiph_SChool an :
Here a truly developmental reading pro-

gram is essential—one that builds on an
elementary school curriculum that has
adequately done its reading job to the
extent that the students were mature and
able enough to master the skills appro-
piiate at the grade ievel.

' One consideration that should con-
stantly be kept in mind is: Of what last-
ing value will be the reading skills which

' e - M
afe being TAught? Students must acquire
sxill 1n nizing words; derivin

: recogniz ords; deri wor

meanings, comprehending sentences, para-
graphs, and whole selections; selecting
only the pertinent data; evaluating the
authenticity of materials; and gra(siping
the implied ideas that they are ready to
continue to be effective readers in a world
that abounds in reading materials that
report staggering discoveries, discuss
crucial social and political problems, con-
tain suggestions that will improve profes-
sional and vocational skills and insights,
dnd afford deep pleasure in reading best
sellers and less popular materials of
quality.

The modern citizen must of necessity
tutn to reading materials to maintain his
perspective on the changing scene. In like
manner, a critical reader must be able to
choose from among the thousands of titles
published each year those books and
periodicals that satisfy his values and
needs. Good readers will choose to read
a particular book not because it is a cur-
rent fad, but because it contains authentic

information ot depicts pecple and places
accurately and artistically. Discrimination
and judgment in the choice of books mark
the mature reader; it is such qualities that
high school teachers should cultivate in
their best students.

Organizing for action. Who is to be
responsible for the teaching of reading in
the secondary school? The answer, obvi-

ously, is: every teacher who is responsible

Tor the teaching of language in any form.
Weare on the Hireshold "o “&xciting
change in the reorganization of the high
school for more effective and efficient
instruction; evidence of this is to be found
in the enthusiasm which has been ex-
pressed, nationwide, for the “Trump
Plan,” which envisions teamwork among
all teachers and, most noteworthy, the
recognition of truly masterful teachers,
who will serve not only as teachers of
large groups of students but also as
menvors for the young and inexperienced
teachers. Within the framewotk of this

lan, one can see possibilities of organ-
1zing for meeting the problems in reading
1n the secondary school.

Reading instruction /s the responsibility
o2°zach teacher, despite the TacttHat few

secondary teachers ate trained to feach

rendtrg 2s s SKillin their particular subject
arexs;~however, e _fesponse. that.. we
¢Ihiot act because we haye so few trained
feading specialists for the secondary school
& Which cannot.be sanctioned- by pro-
féssional people. Let’s consider what van
be-dote: - »,mudwmmk R -
--Fifst,” all personnel — administrators,
supervisors, counselers, teachers, and sub-
ject-matter specialists—must be involved
in considering the reading program. Con-
sideration must be given, by the entire
staff of the school, t5 the scope and
sequence of reading skills. Here the aid
of an experienced elementary teacher or
a reading specialist is indicated. Which
of the skills are common to all content
fields? Which, particularly, fall within
the province of the individual subject or
department? Which skills appear to be
neglected by most of the teachers?

Second, a decision must be reached as+/

to a responsible person in each content
area, a person who will lead the group of
teachers to a study of the research which
exists in terms of skills which are pertinent
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to the particular subject. As a group, these
teachers can plan a sequence of skills
which are to be taught by each teacher in
his own subject.

Third, if the skills which are common
to all content fields have been clearly
identified, who will assume responsibility
for teaching those skills? Traditionally,
the English teacher has boine the burden;
it should be pointed out, however, that
seldom is the teacher of English equipped
to teach reading skills other than those
which apply to her owa emphases of
literature and composition. On the other
hand, common skills of word recognition,
vocabulary, comprehension, and critical
thinking could probably be made a part
of the English curriculum, baced on a
clearly stated scope and sequence of skills
which would identify the year and the
subject in which emphasis is to be given
to all students who study English.

Fourth, a sound program of evaluation
is needed. Literally hundreds of thousands
of doiiars are spent each year on testing
programs in our high schools; yet, we see
so little evidence of evaluation techniques
which explicitly identify students who are
in need of help in particular reading
skills. Results of standardized tests must
be studied carefully and interpreted to all
of the teachers who arc concerned with
the education of a particular student;
furthermore, careful diagnosis of partic-
ular weaknesses and strengths must be
made before a program is planned to help
that student and others who have similar
reading needs.

Fifth, at least three types of reading
programs must be considered, if the needs
of all students are to be met: (1) a
remedial program for those students who
are marginal in their capacity to learn
and who have crippling emotional u.
social problems which prevent them from
learning; (2) a corrective program for
the student of average or agove abilitg,
who is relatively free of personal pr
lems, but who is not achieving at a level
commensurate with his ability and grade-
placement; and (3) a developmental
program for thosé superior students who
are reading well enough to achieve average
grades, but who need extension of their
skills if they are to realize their potential.
The remedial program requires the serv-

CHANGING CONCEPTS OF READING INSTRUCTION

ices of a reading specialist, one who has a
deep understanding of developmental and
remedial techniques and who is experi-
enced in handling the disturbed and
reluctant student. The corrective and de-
velopmental programs are the respon-
sibilities of classroom teachers, with
assistance from the reading specialist;
through inservice training, special colleges
courses, or pooling of their own teaching
experiences, these teachers may learn to
give instruction in reading skills for their
own particular subjects.

Sixth, materials of a broad range of
interests and difficulty must be available
to every teacher. Never before, in the
history of education, have we had so
many wonderful materials, adapted to all
interests and abilities, as we have today.
The concept of the single textbook for a
class in the secondary school has yielded to
multi-level texts and reference materials
which give every student an opportunity
to participate in classroom activities.
Indispensable in planning materials for
each of the content areas is the good
librarian, who should be a key person in
any reading program.

Finally, a beginning must be made,
modest though it may be. If each teacher
of a content area were to assume respon-
sibility for teaching one particular skill,
a worthwhile step has been taken. The
tendency in the past has been to set up a
“reading class” to which problem studeiits
could be referred. Too often, these classes
have been gadget-centered, conducted by
a teacher who has not been enthusiastic
about his assignment; such programs are
to be found in high schools throughout
the nation. They have not, and they
cannot, meet the needs. Nothing can be
substituted for the classroom teacher, the
subject specialist, who regards the teach-
ing of reading and study skills as an
integral part of the learning situation.

It is truly encouraging to note how
much time, thought, and energy many
secondary teachers are devoting to setting
up programs to improve the reading of
their students. The typical high school
teacher understands how heterogeneous
the high school population has come to be,
why it has become so, and why he has
responsibility for meering the needs and
interests of the students as they come to
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him for instruction. Any conscientious
teacher stands ready to make all necessaty
adaptations so that he can provide ade-
quate learning experiences for all youth,
regardless of how widely divergent their
interests and abilities may be.

How - wisely and constructively the
teacher has dealt with his students will
‘become evident in future years as they
assume their adult responsibilities as
workers, heads of families, and citizens
who may or may not be inclined and able
to rcad with understanding and critical
judgment about the conditions and prob-
lems that are confronting them at the
time. This is the challenge to the teachers
in our secondary schools. How well will
we meet it?
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200 CHANGING CONCEPTS OF READING INSTRUCTION

(2 ) 6. Secondary Reading Programs

a. Unsolved Problems in Secondary
Reading

Guy L. BoND

The problems in the developmental
reading program at the secondary level
are rapidly being solved. However, there
still are many problems which need study
if the secondary reading program is to
provide for the continued reading growth
of all thc students. These problems can
be grouped under the following headings:
(1) problems related to instruction out-
comes; (2) problems related to differ-
ences in reading maturity among students;
and (3) problems related to responsibility
for the secondary reading program, I have
chosen to discuss the first two headings
with you since the third will be discussed
by Dr. Simpson in the paper which
foliows.

Problems Related to Instructional
Outcoines

In describing the capabilities of on® of
his characters, Boris Pasternak in Dr.
Zhivago said, “How well she does every-
thing! She reads not as if reading were
the highest human activity, but as if it
were the simplest possible thing, a thing
that even animals could do, as if she were
carrying water from a well, or peeling
potatoes.” While it is true that much in
reading must become almost automatic,
and it must be done with seemingly little
effort, many reading situations demand
much more of the reader. Not all reading
can be done as simply as carrying water

from .a well. The mature reader must be.
~ able to read studiously, reflecting with

an author or debating with the ideas he
presents. Critical, evaluative reading is
not simply done. Reading the materials of
science or mathematics is rarely as easy as
peeling potatoes.

Many of the problems in secondary
reading which need further study stem
from the interrelationships between the
automatic and the reflective aspects of the
reading act. Research on reading instruc-
tion at the high school level might well
focus upon the following problem areas:

Y ot

1. Word recognition in high school
reading instraction constitutes one of the
important problems that needs further
study. Instruction in word recognition at
the high school level should give emphasis
to the more mature and rapid word recog-
nition techniques, such as structural anal-
ysis of words. These methods of analyzing
words which not only aid in identifying
words, but also aid in giving clues to the
meanings of words should be taught.
Experience with prefixes and suffixes and
the ways in which these elements alter the
meaning of root words should be given.
The students should be taught to notice
authors’ definitions of words as aids to
word recognition and vocabulary develop-
ent. The use of context clues as a means
of ?praising semantic variations of words
needs emphasis. The word-study tech-
niques developed at the high school level
should be those that make for rapid
recognition of words and also for more
precise, vivid, and extensive meanings of
words. These techniques are of such im-
portance in maintaining growth in reading
that their development should be con-
tinually studied.

2. Comprebension abilities encompass
many problems for high scheol teachets.
Instruction here should be concerned with
developing the abilities needed to under-
stand more than the literal statement of
the author. The student should be taught
to read between and beyond the lines of
print. Such areas of comprehension, as:
the ability to organize systematically; to
interpret realistically; to evaluate critical-
ly; and to appreciate aesthetically what is
read should be emphasized.

In order to solve the problems of com-
prehension, the program of basic instruc-
tion should use materials in which the
reading experiences are carefully selected
to afford the teacher an opportunity to
teach these abilities in realistic content.
Obviously a teacher cannot teach the stu-
dent how to generalize from interrelated
facts if no interrelated facts are presented.
So it is also with all the other compre-
hension abilities.

3. Differentiating reading in the con-
tent fields involves many instructional

roblems that need to be solved. While
it is true that there is much that is com-
mon in reading the materials of the
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various curricular fields, there is also much
that is specific to each field. Shores,
Tinker, Fay, and Bond, for example, have
found that reading proficiency is, to a
considerable extent, specific to the content
field in which the reading is done. A
glance at reading materials that are used
in the various curricular fields of the high
school will attest to the validity of these
studies. There are vast differences in the
demands placed upon the reader. We do
not have time to discuss all of the prob-

lems involved, but the following are

among the major ones:

The rate of reading that is desirable
and effective for reading most narrative
material is not suitable for reading mathe-
matical problems. The rate suitable for
most science material would be inefficient
in reading a humorous tale. High school
students must learn to become fluent
readers who ca. read rapidly when such
speed is warranted. They also need to be

© taught when to read slowly and carefully,

when to reread, when to pause and reflect,
when to take notes as they read, and when

_ to read rapidly. Such training must be

given in content that demands such read-
ing. The developmental reading program
should make contrasts between suitable
fate adjustments in the various fields.
Vocabulary problems are immcdiately
apparent in each of the content fields.
e vocabulary load of new or specialized
meanings of words the high school stu-
dent must learn becomes terrifically large.
There is no doubt that much of the
technical vocabulary is necessary. It is
necessaty for exactness and clarity of
expression. It is also necessaty for com-
pactness. Frequently a technical term,
such as photosynthesis, for example, rep-
resents many pages of discussion for
which the term becomes the symbol. It
would be unfortunate indeed if the stu-
dent had to reread all of the discussion
on photosynthesis every time the generali-
zations inherent in the discussion of
photosynthesis are needed. Instead, the
tetm symbolizes the whele presentation.
The avoidance of specialized vocabu-

laty is not only unwise, it is impossible.™

Probably there should be no more tech-
nical or specialized words introduced than
the number that can become permanent
learnings and no fewer words than are
needed to identify all of the basic con-
cepts with exactaess. The teacher should
inspect the material and develop, for the
students, clarity of understanding of un-
usual words. :

Organization problems are among the
most difficult the high school student
meets in reading content materials. If his
reading program has not anticipated these
problems and systematically built readi-
ness for the complex situation, the student
may well find himself in reading confu-
sion. All the fields have their special
problems of organization, and the student
must be given systematic instruction in
sensing the organization of the material.
This instruction warrants systematic treat-
ment in a developmental reading program,
and we must study ways in which to
overcome the many instructional prob-
lems involved.

Symbols and abbreviations specific to a
curricular field constitute other hazards to
the high school student’s success in read-
ing. Among the more important basic
study skills found in science, for example,
is the ability to interpret the symboiic
language and the abbreviations. The
symbol Z» is more than an abbreviation
for zinc. It may imply that the student
knows the atomic weight, the valence, and
so forth; that he is able to use the symbol
effectively in chemical formulae.

All the other fieids have symbols that
must be learned if confusions are to be
avoided. The basic reading program must
build an understanding ofg tll-:e importance
of noting symbols and abbreviations and
of learning their meanings. The greatest
Ea:rt of the learning will come from care-

1 guidance in each specific curricular
field in which the symbois and abbrevia-
tions are met.

Basic reading instruction should be
continued through the high school years.

I believe that either the language arts

‘@dhmwwmﬁmémga cial teack.ers-of reading-are
—t equipped to give this-instruction.

We should, however, question ourselves — If the problems related to instructional

rather carefully about how much special-
ized vocabulaty the high school student
can reasonably be expected to assimilate.

>

outcomes are to be solved, we may need
to reorganize the high school so that these
teachers have the students for a larger
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block of time than is now usual. Provid-
ing basic instruction in reading, so neces-
sary in maintaining reading growth in
the high school, is a difficult and complex
task. We should try various approaches
experimentally to find out the best way to
handle the many problems invoived.

Problems Related fo Adjustina ¥2
Differences in Reading Abilities

The adjustment of materials and meth-
ods to meet individual differences in read-
ing abilities is probably the most difficult

roblem the teacher faces. it is a problem
_ that has confiuntcd us from the time we
started to educate all of the children. It
is a problem that is still somewhat un-
solved. We have, throughout the years,
been constantly improving in the ways
that we have tried to meet the fact that
students will and must grow in reading
at different rates and in different ways.
We have tried rigorous policies of re-
tardation and acceleration as a means of
meeting different rates of growth in read-
ing. We have rejected this approach. In
one country I visited when I studied how
reading was taught in other English-
speaking countries, I found that they had
a rigorous promotional policy. The pro-
motional policy was such that in a third-
grade class, I saw seven-year-olds and
fourteen-year-olds. That situation defied
the fact that children are growing in
many ways other than in reading.

We have attempted to differentiate
assignments and to differentiate expected
outcomes from students who are reading
the same material as a means of adjust-
ment. The less mature readers read to find
specific answers, while the more mature
readers read to critically evaluate or to
interpret more fully the materials they are
reading. We have found that this ap-
%roach does not fully answer the problem.

ifferentiated assignments may help to
answer the problem when coupled with
other methods of adjusting reading in-
struction to the range of reading ability
found within a class.

We have tried ability grouping, assign-
ing children to classes so that they will
have more similar reading capabilities
than does a typical class. We must con-
sider upon what basis we will make that
decision as to which students will be

grouped together. There is no questior
that ability grouping will lower the range
of talent with which we have to work.
I do not believe that this approach is as
bad as some would have us gelieve it to
be, but I don’t think it will do all that
other people claim. In other words, I
believe that after we get the students
grouped, ‘we still have the problem of
adjusting the instruction to their needs.
This is true with any organizational
scheme or administrative device for an-
swering the problem.

We have tried fixed grovpings within
the class. Under this approach, the less
mature students do not profit from the
enrichment given by the capable readers.
In fact, although we have said that we
put students together so that they can
learn to work together, we have dramat-
ically separated them within the class. We
have tried to get around this fault by
having them wortk together in many of
their activities, not associated with the
reading program, throughout the day and
we’ve done a pretty good job of that.

Recently we have been using what we
call multiple-flexibie groupings, that is,
groupings wherein we have basic reading
instruction given in three or more groups.
Then, we have interest groups expanding

- the topic that the middle group is study-

ing. In this related reading about a topic,
the students read individual selections and
then share their ideas. When the teacher
detects that some students have like prob-
lems with regard to reading skills and
abilities, he takes these students asile and
works with them as a corrective or reme-
dial group while the rest are working
somewhat independently.

We have been working toward more
adaptable programs. We have tried many,
many ways of arranging reading instruc-
tion so that the students can work together
and still have their programs adjusted to
their reading capaEilities. Many high
schools have found that a moderate
amount of ability grouping for reading
instruction has helped to make classes
somewhat more homogeneous. Many
teachers have found that even in these
classes, some form of flexible grouping
within the class, coupled with extensive
guided and individualized reading instruc-
tion is necessary.
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I have presented many problems that
high school reading programs must solve
if the students ate to achieve the reading
matutity we wish them to establish during
‘the high school years. I think that in all

of our apé)roaches in trying to handle’

these problems we should encourage
experimentation. I think that teachers who
try aew approaches are the ones who are
going to learn to be better teachers of
reading, and I know the whole profession
will gain stature and capability by trying
out new and different ways of handling
these basic problems.
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1. Innovations in High School
. Reading Instruction

RoSE BURGESS BUEHLER
Illinois State University

N OUR AMERICAN democracy the slo-
gan “Free education for all the chil-
dren of all the people” applies to all who
are capable even to a limited extent of
profiting from educational services. In'
every group of high school pupils there
are vatying degrees of differences in phys-
ical, social, intellectual, and emotional
growth; individual behavior shapes itself
within the social, ;psychological, econom-
ic, and cultural setting which is the en-
vitopment of the pupil, ‘
Individuality of growth in reading de-
velopment has long been recognized, and
the modern education program in reading
instruction considers all aspects of pupil
interests, needs, and abilities. A major
requirement for learning, consequently, is
the establishment of a high schao' climate
in which each pupil can feel secare and
wanied, in which he can expiess his
thinking and feeling, develop a sense of
personal worth, live and work with
others, become motivated with a sense of
achievement, and make continuous growth
in his purposeful reading. To achieve
this goal, the commitment of the entire
staff and faculty to the improvement of
reading in all content areas is essential. A
Innovations in high school reading i
instruction include expanded library re-
sources which are important to' the cur- {
ricnlum of leatning. They also include
the work of content area teachers and !
librarians in a cooperative team-teaching !
organization, and include the work of ;
the reading specialists to provide the |
faculty and staff with in-service under- |
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standing of the total reading process, and
extend guidance to all students to pro-
mote continuous, meaningful reading,

Expanded Library Facilities

The resource materials in the exparided
concept of the library make the library in
a literal sense “the heart of the school;”
and the modern high school is itself a
library with resources available to the
students and teachers. Innovations appro-
priate for learning “in these times” in-
clude experiences in observation, explora-
tion, experimentation, reading, and dis-
cussion, with the use of multi-media aids
for sensory experiencing such as tape
recorders .and tapes, individual film strip
viewers, motion pictures, film strips,
slides, and film strip projectors, micro-
film readers, typewriters for student use,
record players and records, collections of
musical scores, collections of art objects
and science exhibits, globes, maps, ‘and
art reproductions. In some libraries an
annex includes the audio-visual center as
a separate unit.

A wealth of books, periodicals, pam-
phlets, school catalogs, newspapers, and
paperbacks selected by content area teach-
ers in cooperation with the libratians as
an in-service project encouraged faculty
involvement in the use of the functional
libraty and provided multi-level réading
materials for a wide ienge of reading
abilities, A sale of paperbacks provided
the opporiunity for the development of
individual libraries. All of these mate-
rials were cataloged and organized to
facilitate their independent use by stu-
dents. Guidance and instruction in their
use and services were provided by pro-
fessional librarians and student assistants.

In addition to the main libraty reading
rooms, ienovations in library design pro-
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vide, by means of sliding wall partitions
and folding walls, spaces for Iarge and
small areas for group work, conferences,
and study. Students engaged in indepen-
dent study projects and learning projects
are provided the use of individual car-
rels, library tables with dividers creating
areas for semi-private study or reading,
and larger tables providing space for
working with matertals. Students will use
such new equipment as microfilm readers,
the rear screen film projector, and over-
head projectors. Listening “systems” con-
sisting of listening posts and earphones
allow small groups of individuals to
listen to recordings without disturbing
the rest of the group.

Under the guidance of the library spe-
cialists in some high schools, students
were given orientation lessons in the use
of the library resources and a Stuwdent's
Library Handbook was compiled as a
reference tool. It included the floor plan
of the library and presented the library
as the study center of the schocl. The
student was introduced to facilities and
materials, location of resousces by sample
catalog cards, the circulation rules of the
library, and explanations concerning
methods of checking out reference books
and reserve collections. In addition, sug-
gestions were given concerning the use of
periodical guides for research reports and
references for independent study. Recom-
mendations were made to the student to
use the skills and information gained in
using other libraries.

Reading Programs

Innovations for more effective study
skills in another large county system
made provision for an crient outse
for all entering freshmen at .els of
achievement for one class hour a day for
a period of cight weeks. The teacher of
English and the reading specialist super-
vised the work in the Reading-Study-
Skills Laboratory. The reading specialist
demonstrated the use of the equipment
and materials in the laboratory. Diagnos-
tic techniques, developmental reading in-
struction, and remedial reading methods
wete indicated as measures to help indi-
vidualize the work and to help the stu-
dent to be a better reader. Materials could
be checked out and used in the classroom

N

later in the year under the supervision of
the teacher. The reading specialist took
charge of the lower achievers, while the
teacher worked with the rest of the group.
One of the most satisfying outcomes of
the orientation program, reported by the
teachers, was that the students were given
guidance in reading to achieve the goal
of independent reading.

The Student Handbook Syllabus which
was given to the students at the begin.
ning of the orientation course indicated
the purpose of the eight-week course in
reading for which credit would be given.
Major motivations were to increase vo-
cabulary, to comprehend more effectively,
and to improve study habits. How to
plan, how to improve speaking, reading,
and spelling vocabularies, how to take
notes, how to outline, and how to take a
test were some of the skills outlined in
the handbook. The importance of inde-
pendence in learning and keeping records
of progress was stressed. This pertinent
statement was included in the handbook,
“It's up to you! Let's see what you can
do!”

In another new reading program de-
signed for all high school students, the

urpose was to concentrate on vocabu-
ary, comprehension, and study skills in
all content areas. In study skills, students
considered how to make the best use of
time and how to most effectively approach
various textbooks and teacher assign-
ments. Those students who are weak in
some subject areas may work individually
and receive special tutoring to help each
one become as competent as possible in
approaching reading and study assign-
ments independently. The reading guid-
ance was scheduled during a stady hall or
homeroom period. The length of time
was flexible, although some students re-
mained in the reading center for a
semester or more. Students moved at their
own pace and dismissal was determined
on the basis of progress.

In a large city system the head of the
English Department observed the work
in the reading center and learned the
methods of instruction. He then provided
released time for members of the depart-
ment to enable them to observe and study
with the reading specialist and incor-
porate in their teaching the skills essen-




i iR 5

T T TR

CURRICULUM BUILDING IN READING 171

tial to functional reading in the English
units, ©

In other high school programs, the
assumption that homework is a necessary
and desirable activity for 4/l students was
eliminated in favor of the use of the
library as a resource center for individual
guidance and independent study at school.
Provision -for the use of the wealth of
ideas and materials during the “self-
contzined school day” was inciuded in
the after school study time under the
guidance and supervision of individual-
ized consultant services. The extended
school day was designed to stimulate in-
quity, contribute to independent learning
projects, offer corrective and remedial
reading aids, and to some extent substi-
tute for home study where the resources
may be limited or non-existent.
Reading Specialists

The writer observed the trend to in-
clude reading specialists on more high
school staffs to provide services to the
faculty and students through varied in-
service activities. These involved demon-
strations, at the request of the teachers,
to improve reading .in the content areas,
reading workshops, talks to classes on
study skills for retenticn of information
and vocabulary development, total faculty
and staff involvement in the developmen-
tal reading program, evaluating the read-
ing program and interpreting the achieve-
ment tests, individual guidance to stu-
dents in independent learning projects,
and team teaching with the librarian and
other members of the faculty.

Other titles given to identify the work
of the reading specialist were. reading
coordinator, remedial reading teacher, de-
velopmental reading teacher, reading im-
provement teacher, an